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Interpretive / Educational Guide

The Alberta Foundation for the Arts Travelling Exhibition Program (TREX) intends to bring you
closer to Alberta's artists and collections. Since 1981, the Alberta Foundation for the Arts (AFA)
has financially supported a provincial travelling exhibition program with the vision that all
Albertans have an opportunity to experience visual art in their community.

This Interpretive Guide has been specifically designed to complement the exhibition you are now
hosting. It is one of several exhibitions distributed by the Alberta Society of Artists as part of the
Alberta Foundation for the Arts Travelling Exhibition Program (Southwest Region).

The suggested topics for discussion and accompanying activities can enhance the viewer's
enjoyment and assist teachers in developing strategies to complement the exhibition. Questions
have been included at both an elementary and advanced level for younger and older visitors.

The Interpretive Guide consists of three main sections

¢ Information about the Alberta Foundation for the Arts and the parties organizing this
exhibition; a statement from the Curator and/or related commentary on the exhibit.

o Alisting of artworks with information about the participating artists.

e Educational component for teachers written to coincide with the Alberta art curriculum.

Please note there is a hard cover interpretive guide for public display that travels with the
exhibition. Teachers or venue representatives will receive a soft cover interpretive guide prior
to delivery of the exhibition. It is the venue’s option to either keep or return this soft cover guide
after the display period. It is understood that reproduction of this material is for educational
purposes only.

A Few Reminders for Venue Representatives

As part of the soft cover interpretive guide, your venue should receive a press release, a photo
reproduction for distribution to media outlets and shipping labels / lading bill to transport the
exhibition to the next destination.

At the conclusion of the exhibition, we request that you take a few moments to fill out the
reporting forms. Please fax to the Alberta Society of Artists at 403.263.4610

e Artwork Condition Report: Arrival/Departure
o Attendance and Visitor Feedback Form
e An Evaluation Form will be faxed to you for completion at the end of the exhibition



ALBERTA SOCIETY OF ARTISTS (ASA)
www.artists-society.ab.ca

The Alberta Society of Artists was established in 1931 as an organization

of professional artists. The ASA, operating as a registered charity, continues
to promote the visual arts in Alberta through access and support to
professional artists and their work. The Society also educates the public

on the importance of the arts in their community by developing exhibitions
that focus on aspects of Alberta’s cultural development.

The ASA has a long history of producing and promoting local, regional and
inter-provincial travelling exhibitions. The Society is currently contracted by
the Alberta Foundation for the Arts to develop and circulate art exhibitions to
venues throughout southern Alberta. The art works are intended for display
in schools, libraries, museums and other public facilities. The southwest
region of the AFA Travelling Exhibition Program is managed through the
Calgary office of the ASA located on the third floor of the Crossroads Market.

The ASA undertakes a variety of educational initiatives such as awarding scholarships to Alberta
high school students.

ALBERTA FOUNDATION FOR THE ARTS (AFA)
www.affta.ab.ca

The Alberta Foundation for the Arts (AFA) was established under the Alberta Foundation for the
Arts Act, September 1/1991. The purposes of the Foundation are:

e to support, promote and contribute to the development of literary, performing, visual and
media arts in Alberta

to provide people and organizations with the opportunity to participate in the arts in Alberta
to foster and promote the appreciation of artworks by Alberta artists

to collect, preserve and display artworks by Alberta artists

to encourage Alberta artists in their work

. is to provide all Albertans with the opportunity to enjoy visual
art exhibitions in their community. The TREX Program also
strives to make the AFA’s extensive art collection available to
| Albertans. The growing art collection consists of over 8,000

< art works showcasing the creative talents of more than 1,700
| artists.

As a major provincial art collection in Alberta, the AFA

collection reflects the development of the vibrant visual arts

community in the province and has become an important
cultural legacy for Albertans.

Derek Besant; Jason / Tropic
vinyl ink digital image on paper
Collection of the Alberta Foundation for the Arts
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CURATOR COMMENTS and NOTES ON THE ARTISTS

The practice of passing occupational knowledge from one generation to the next was popular at different times
throughout history and certainly prevalent in other parts of the world. It is probably less the case today in North
America that children will study and follow in the same profession as their parents. It is extraordinary then for
three generations within a family to perpetuate the same profession.

Luke and Vivian Lindoe were important artists who helped introduce contemporary art ideas to Albertans during the
second part of the twentieth century. Luke was a master of ceramic art and operated a business that manufactured
clay from southern Alberta. He also was an accomplished painter and sculptor who mentored many young artists at
the Alberta College of Art and Design (ACAD) in Calgary. Vivian was an extraordinary printmaker and watercolorist
who studied vegetation and minutiae of the prairie landscape. Their daughter, Carroll Taylor-Lindoe, became a well
respected instructor at the ACAD and frequent exhibitor in Toronto. She carried forward the familial tradition of
professional dexterity by expressing themes with a variety of material processes. Damian Moppett is the son of
Carroll and Ron Moppett (also a significant and influential painter). Damian is a prolific painter, photographer,
sculptor and burgeoning ceramist based on the West coast.

Offspring focuses on three generations of the Lindoe lineage producing art in southern Alberta and British
Columbia. Paintings, prints and drawings primarily from the collection of the Alberta Foundation for the Arts provide
a glimpse into their interconnected artistry. Carroll states, “As we all know, family relationships have huge ups

and downs. The shared elements in the art of the Lindoes, and the fact that neither Damian nor | have turned away
from letting it show in our own work is because the potential of representation to indicate the subtle and ephemeral
influences of blood is also the potential power of art to say what can’t be said any other way. Through art we can
connect much more profoundly ...”

It should be noted that production of commercial and fine art ceramics constituted an important source of material
expression, income and connection to the land cherished by the family. Unfortunately, vessels, plates and sculpture
from the Foundation’s collection could not be included in this exhibition due to the very fragile nature of the objects.
The Alberta Society of Artists would like to thank Damian Moppett for contributing paintings from his inventory.

Luke Lindoe

Luke Lindoe was born in Bashaw, Alberta in 1913 to frequently absent parents. He grew up spending time with
relatives and received his education at twenty-eight different schools finally leaving after grade ten. Information
about his early years is scarce, but two decades later found him living with his mother in Fort St. James, where
he recalled happy times with white and aboriginal companions. By the early 30s however, with few prospects, he
decided to purchase a homestead some ten miles south of Fort St. James. In 1933, after building a small cabin,
and shelters for animals, he moved in to spend his first winter alone - except for the company of chickens, two
horses and two cows. By all accounts it was a brutal time and by spring all were on the verge of starvation. At this
point Luke hitch-hiked to Vanderhoof and then headed east to join his father and step-mother in Coleman, Alberta.
In Coleman, he worked with his father in the coke ovens and then went underground as a hard rock miner. Land
Clearing #2, painted years later, puts his father on the land clearing brush and is a record of this period, in
sensibility if not in actual fact.

It was in Calgary at the Provincial Institute of Technology and Art (SAIT as of 1960) that his life took the direction
that was to define his future - although he was to give credit for his real education to six volumes of ‘Studio
Magazine’ belonging to his father. These magazines showed work of artistic merit then being done in Europe and
to some extent in the United States. While attending the PITA, he studied with AC Leighton and Henry G. Glyde
and he met his first wife, Vivian. He attended the Institute for four years but due to the necessity of having to work
while studying, he never accumulated the required number of hours to receive his diploma. In his mid-twenties,
Luke discovered the work of the Post Impressionists and this was to provide a breakthrough for him as he came to
understand his relationship to art making and the art world, as well as to recognize authenticity in art. He developed
a spare modern style, exemplary of mid-century cutting edge aesthetic.

Following his time at the PITA he made plans to ship out to England, but was waylaid by the outbreak of war and
instead he went to the Ontario College of Art to study ceramics with Emmanual Hahn. He stayed only one year

but in that time received an excellent training in the working of clay and left several pieces that were prized enough
to be the subject of a dispute over ownership. Luke demonstrated great facility with clay, both in the creation of clay
works and in the production processes. Although he never stopped painting, sketching and working with clay, during
the war years he went to work as an instrument man on geological surveys which extended a general knowledge
fundamental to his artistic approach.
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In 1941 he moved to Medicine Hat and the part of Alberta which informs so much of his artistic legacy. In the same
year he participated in his first international show, contributing a ceramic piece to an exhibition in Syracuse, New
York. Later in the 40s Luke and Vivian moved to Loon Lake near Enderby, British Columbia. In this location he was
to produce some of his finest paintings, which can in part be seen in this exhibition. In 1946 the Lindoes returned to
Calgary when Luke was invited to join the Art Department of the PITA (now independent as the Alberta College of
Art and Design). There he was the first instructor to teach ceramics. He taught for eleven years. Although Luke left
with mixed feelings about the benefits of teaching and methods employed by art schools, he oversaw a pioneering
period of creative ceramics and trained a generation of clay artists who would elevate Alberta's reputation in the
field. Following his teaching stint at the PITA, he carried on instructing as a visiting artist at numerous schools and
institutions, building and firing kilns, as well as passing on his masterful knowledge of clay.

In 1948 his daughter Carroll was born. By 1952, discouraged by the philosophies governing art institutions and
groups, and feeling that his art was not requisitely fashionable, Luke resigned from all exhibiting societies - including
the Alberta Society of Artists which he had joined in 1939. He also stopped painting for approximately twelve

years. He did however carry on with clay work and in 1955, along with his wife Vivian and partner Cam Sproule,
established Lindoe Studios (later Ceramic Arts), a commercial ceramics studio and early model for such ventures. In
this period his first major commission was completed, a Neo-Gothic, twenty-one foot high cast concrete Virgin Mary
and Christ Child installed on the exterior of St. Mary's Cathedral in Calgary.

Luke was to say often and consistently that his feeling for and union with the land was the basis of everything he
did. He was always more comfortable in natural surroundings and after the age of 50 arrived at a recognition of
what he described as a spiritual relationship between himself and the world, and came to spurn city living as
artificial. He returned to Medicine Hat in 1957 where he met his second wife, Gail and fathered two sons. In 1964
he established Plainsman Clay in Medicine Hat, a clay production company which supplied good clay "bodies" to
potential users and, due to Luke’s deep knowledge of and interest in the subject, a place where problems could be
resolved and questions answered. He spent most of the 60s and 70s involved in the work of Plainsman. Luke was
constantly experimenting with glazing and firing techniques in an effort “fo find the best match between form and
material”, ...and focussing... "on the concept of a more universal clay vessel, something that grows out of the
medium and the process.” !

In 1966-67 he installed the Petroglyph Mural at the Royal Alberta Museum, a five-panel exterior stone relief situated
at the entrance. The petroglyph design was based on aboriginal pictographs found along the cliffs of the Milk River,
which the artist had previously researched. This was Luke’s largest and likely most publicly seen commission.

The 1990s found him at his most creative, productive and prolific, in spite of the challenges of deteriorating health
and the onset of Parkinson's Disease. In 1990 the ACAD named the Luke Lindoe Library in honor of his years of
instruction at that institution. In 1991 the Medicine Hat Museum mounted a retrospective of his life and work, Come
Walk With Me. He was the subject of another retrospective in 1998 at the Nickle Arts Museum at the University of
Calgary. Luke Lindoe died in 2001.

Vivian Lindoe
Narrative provided by Carroll Taylor-Lindoe

Vivian Lindoe was born in Calgary in 1918, the youngest by thirteen years in a family of five children. Originally
settled in Woodstock, Ontario, the family moved to Calgary where they remained. Vivian seldom spoke of her
childhood and little is known of her life during the first two decades.

Vivian met Luke Lindoe at the Provincial Institute of Technology and Art in Calgary (SAIT as of 1960). Following
marriage and art school they spent a short time in Toronto, then Medicine Hat, after which they moved to Loon Lake
near Enderby in the interior of British Columbia. They were to maintain a connection to this area long after they had
left it in 1946. The Lindoes returned to Calgary when Luke was invited to teach at the PITA. They were part of a
young and vibrant art community that included Illlingworth and Mary Kerr, Marion and Jim Nicoll, Doug Motter, Stan
Perrot, Wes Irwin, Stan Blodgett and many other newly arrived artists and instructors at the art school.

Vivian sold, as she said "everything I did" and her work was much loved. However, at the time not many exhibiting
opportunities were available. | recall one occasion when the local artists set up a display on easels at the top of an
escalator in the Hudson's Bay store. My parents built a home in the area currently known as Coach Hill in Calgary

1 Les Graff. The Nickle Arts Museum catalogue, 1998 Lindoe retrospective.
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adjacent to their production pottery studio called Lindoe Studios (later Ceramic Arts). Many young artists, such as
Walt Drohan, Walter Dexter and Katie Ohe came to work in the shop and Vivian's hand can be seen in existing
pieces of slipware for which she did the decoration.

This was a productive time for Vivian. Along with painting, working in clay and doing batik, she made tables and
other practical objects. There was no compulsion to specialize then, instead the artists directed their creative
tendencies in a way that seemed most felicitous. At this time, the International Style was very much in vogue
influencing the desire of young artists to be progressive and contributing to the tendency to be multidisciplinary.
This aesthetic was personified in the "Calgary Group", an informal affiliate of artists including the aforementioned
along with Maxwell Bates, Janet Mitchell and others with modernist concerns. In 1947 in an article for Canadian
Art, Jock MacDonald (member of the Group of Seven) wrote about the group and its characteristic interest in
contemporary expression rather than a single style or outlook. The group exhibited works in a show at the
Vancouver Art Gallery, which as it travelled east was heralded as being the first western show to travel to the
‘older' provinces. The exhibition was steadily praised and its experimental nature noted.

The sixties were a difficult time for Vivian and her marriage eventually broke up after she travelled to Mexico to
study at the Instituto de Allende. She returned to Calgary where her family still lived and went back to work at
Ceramic Arts. In the mid-sixties she moved to Salmon Arm, purchased a small acreage and proceeded to build a
house, her grand opus. The house was her own design, an open, International Style post and beam modular plan,
and she built it herself with a circular saw, plane, a questionable hammer, screw drivers and possibly a table saw.
Vivian was a hard worker, involving herself regularly in laborious tasks, this home being no exception. It was in this
house on the slopes of the mountain south of Salmon Arm that she produced silk screen prints during the winter's
hiatus from gardening and hiking with her friends.

After this period of substantial activity, Vivian became discouraged about herself as an artist and seldom worked
again, It seems as though she did not have the necessary business skills, perseverance or belief in herself to
manage and maintain a professional artistic career. If an opportunity was offered, she would take it, but was far too
shy and socially passive to promote her work in a public way. Vivian did not seem to feel that her life had or could
have resonance beyond herself. In this way a wonderful creative imagination was cut short. After several years in
Vernon, she went to live in an extended care facility near me in the Comox Valley and died there in 2006.

Carroll Taylor-Lindoe

Carroll Taylor-Lindoe was born in Calgary in 1948. She studied at the Alberta College of Art and the Instituto de
Allende in San Miguel, Mexico. She has taught at the Nova Scotia College of Art and Design in Halifax, University
of Calgary and Alberta College of Art and Design in Calgary. Her art can be found in numerous collections including
the Canada Council Art Bank, Department of External Affairs in Ottawa, Glenbow Museum, Alberta Foundation for
the Arts and Royal Bank in Montreal. Daughter to Luke and Vivian Lindoe and mother of artist Damian Moppett, she
currently lives on Denman Island in British Columbia.

In 1976 she had her first solo exhibition at the University of Calgary. In 1978 Carroll received a grant from the

Canada Council. At this time she was using an eclectic mix of materials, including canvas and wood, building

on and motivated by an interest in three dimensional form, which was in turn influenced by an examination of

landscape and shamanism. She worked intuitively, seeking the emotive quality in form and her work ranged in
scale from small to somewhat larger than life size.

In the mid 1980s Carroll began interpreting and uncovering the potential of human form. She elaborates, “my
relationship to the work changed. | got personal. Inmediately, as soon as | knew it was a figure, my body was in
there and it was a self-portrait. That's all there was for it to be and all it could do. Landscape and my visual interest
in the landscape were still there, but then there's the other effect, strangely enough, of illusion in the drawings.
Drawing seems to me to be a more emotional thing than sculpture, which is a physical thing that exists in reality."

Throughout her life, Carroll has been actively engaged with the outdoors, through sports and wilderness trips which
serve to put her in the moment and require that she deal with the absolutes of nature. She recalls, “...our family
would spend a great deal of time out on the land. We visited prairie rivers, alkaline lakes, washouts with fossils

and the Badlands.” The long views and clay deposits of the Cypress Hills were also greatly admired and explored.
First-hand experiences with nature provided a well of inspiration. With the Chappice Lake Codex, a project started

in 1998 with a visit to south eastern Alberta to photograph her father, Carroll presents a model for arriving at what
she calls a "sense of place" that is fundamental to her artistic and life approach. She recalls, “Luke was strongly
attracted to the Chappice Lake site. | began the project partly as homage to him and partly as a demonstration of
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our shared love for all the histories and elements comprising that place.” Carroll constructed an emotional
homeland through fifty-four framed pages of exploratory drawings, photographs and eloquent field notes. The
interrelated images of the valley, lake, migratory birds, native wildflowers and plants became pieces of an
ecosystem that could be assembled in a variety of ways to portray time and space converging. “The simplicity and
clarity of the site was such that it could, with knowledge, almost appear readable like text. | was attempting to
represent a tangible relationship with the natural world that included science and art, naming and feeling brought
together in an allegorical fragment.”

The Chappice Lake Codex affirmed a mutual respect between artists, parent and child, and their way of interacting
with the land and nature. Like Luke, Carroll realized her vision through a communion with nature. It is her premise
that an ongoing quest for knowing and "ways of knowing" can be learnt through a determined, unromantic
investigation of subjects and the consequent interpretation of one's discoveries both define the artist and, in the
sharing of those interpretations, contribute to the "social process ... fundamental to our society", (without which) ...
“we don't grow". ?

Damian Moppett

Damian Moppett was born in 1969 in Calgary, Alberta, son to artists Carroll Taylor-Lindoe and Ron Moppett.

He received his BFA in 1992 from Emily Carr College of Art in Vancouver and MFA from Concordia University in
1995. From 1998 - 2004 he taught at the Emily Carr College. In 2009 he was the Glenfiddich Artist in Residence
in Dufftown, Scotland and in 2010 did a residency at SPACE in London, England. He has held solo exhibitions at
the Contemporary Art Gallery, Vancouver; Yvon Lambert, Paris; Catriona Jeffries Gallery, Vancouver; Trepanier
Baer Gallery, Calgary; Access Gallery, Vancouver; group exhibitions in National Gallery of Canada, Ottawa; Witte
de With, Rotterdam; Musee d'art contemporain, Montreal; White Columns, New York; Power Plant, Toronto; Art
Gallery of Ontario; The Fruitmarket Gallery, Edinburgh, Scotland. He lives and works in Vancouver, B.C.

Damian is an adept draughtsman, painter and sculptor. Like other members of the Lindoe family he works
unconstrained by specific media, choosing instead to employ whatever material or process best suits his message.
As a rigorous conceptualist, he calls into question the value of such craftsmanship and mastery of technique. His
work is decidedly referential, appropriating iconic images from notable predecessors like Henry Moore, Brancusi
and Anthony Caro. Damian’s manner of appropriation both diminishes and pays respect to the artist and artwork.
"By situating himself in a wide range of cultural practices, past and present, high and low, through the creation of a
repertoire of themes and subjects that clearly reference other artists and craftsmen, Moppett rejects, not originality
per se, bu3t the idea of a ground zero of creation. Instead he maps a network of affiliation...a repertoire of embodied
memory."

Popular culture consistently makes its presence known in his work as do autobiographical references, underscored
by an awareness of social and historical context. The studio (usually his own) is one of his most frequently recurring
motifs along with dramatically lit forms usually under a single theatrical light source. The two paintings on paper in
Offspring are wonderful examples of sculpture centrally highlighted by enigmatic light and rendering within an
interior space. As with his grandfather and mother, three dimensional concerns have been central to his practice
since 1995.

In 2003, Damian made 1815/1962, an 18 minute video in which he played a bearded, shabbily dressed trapper in
the woods. In the first half of the film he seeks out materials to build a flimsy trap which is then placed on a plinth
next to a replica of Anthony Caro's sculpture Early One Morning, which it resembles. The situation calls attention to
the formal relationship between the two and throws the Caro sculpture into a utilitarian mode. In this film Damian set
out issues which have preoccupied him since that time and which have been articulated in watercolors, drawings
and installations. He followed up this period with the Stabile Series which consisted of welded steel modernist
sculptures that serve as platforms for ceramic objects (which he had only just previously learned how to make). It is
a tempting to speculate whether the emergence of ceramic objects in his practice may be indirectly conjuring a
creative dialogue with his grandfather.

2 Severson, Anne. “Carroll Taylor-Lindoe: Selected Works 1980-2000". Fast Forward [Calgary], 2000
3 Diana Nemiroff "After the Fall" Damian Moppett; The Fall of the Damned. Carleton University Gallery, 2008 11-36
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Land Clearing #2
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Untitled
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Courtesy of the Artist
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watercolor on paper
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INTRODUCTION TO THE EDUCATOR'’S GUIDE
Prepared by Natalie Marsh

The purpose of this guide is to assist educators with integrating this travelling exhibition into the visual
arts curricula. It is a beginning for looking at and working with art. The ideas and activities can be used
as a starting point for furthering appreciation and investigation into the visual arts.

In this guide are suggestions for viewing the artworks, including gallery games, discussion ideas and
studio activities. The Interactions section consists of questions that encourage discussion and deeper
looking. The Activities section consists of studio-based art activities related to the artworks in the
exhibition as well as the Interactions discussion questions. The Gallery Games section can be copied
onto 3 x 5 cards and used as a framework for viewing these and other artworks in the future. This guide
explores a variety of ways to increase visual literacy and art appreciation through inquiry and hands-on
practice. All of these activities can be adapted to any age or grade level.

Please take time to preview the educator's resource kit and enjoy the show!

CURRICULUM

This guide explores a variety of ways to increase visual literacy and art appreciation through inquiry and
hands-on practice. The Alberta fine arts curriculum outlines four components for responding to art.

Reflection:
Develop the ability to observe and respond to visual imagery; natural forms, designed objects and art.
In this guide, responding to art via questioning and interactive discussions addresses this component.

Depiction:
Use observations from the visual world to influence the development of personal imagery. By looking at
the artworks included in this exhibition, students will learn to make artwork uniquely their own.

Composition:
Organize the basic elements of design to create a unified artwork. Using the art-based activities in this

guide addresses this component.

Expression:

Use appropriate art materials and media to represent personal ideas and feelings. Using the artworks
included in this exhibition as inspiration, students will make artwork uniquely their own.

The interactions and activities in this guide are designed for beginning level students, but can be
adapted for any grade level. Options for higher level students are included in some activities.

VISUAL LITERACY

We live in an increasingly visual culture. From art to television, to the emergence of the Internet, we
are surrounded by images as a form of communication. The ability to understand and interpret these
images helps us better understand the complexities of our world.

Visual literacy is defined as not only the ability to understand communications composed of visual
images, but the ability to create and use imagery in ways that advance thinking, decision making,
communication and learning. We become visually literate by expressing our thoughts and ideas in
visual form and also by translating and understanding the meaning of visual imagery from others.

It is important to keep in mind that experiencing contemporary art is a personal experience and it is
important to emphasize there is no wrong way to interpret the artworks.



VISUAL THINKING STRATEGIES

We tend to look very quickly at art and objects leaving little time for contemplation and reflection. Asking

thoughtful questions that guide students in finding the answers for themselves creates a meaningful
relationship to the art, object or concept at hand and helps the students slow down and look deeply.

It is helpful to develop tools that assist in the looking process. There is not just one way to approach

a work of art; there are many tools to choose from to mediate the experience. One way to approach art
is through a methodology called Visual Thinking Strategies (VTS). VTS is a visual arts program for
elementary school students and teachers that uses art to teach thinking, communication skills and
visual literacy.

Growth is stimulated by three things: looking at art of increasing complexity, responding to
developmentally-based questions and participating in group discussions that are carefully
facilitated by teachers.

From www.vue.org VTS encourages:

a personal connection to art from diverse cultures, times and places
confidence in one’s ability to construct meaning from art

active class discussions and group problem solving

development of thinking and communication skills

development of writing skills

transfer of these skills to other subject areas

What Visual Thinking Strategies Look Like
From www.vue.org

Starting the Lesson
Introduce the VTS: it allows students to examine art, to think, to contribute observations and ideas, to
listen and to build understandings together. Ask students to recall these aspects of the process often.

Call students’ attention to the first image. Always give students a moment to look in silence before you
invite them to speak.

Asking the Questions
After they have examined the image, ask the question, "What's going on in this picture?" Once
students have learned this question, use variations.

Whenever students make a comment that involves an interpretation (a comment that goes beyond
identification and literal description), respond first by paraphrasing, and then ask, "What do you see
that makes you say that?"

In order to keep students searching for further observations, frequently ask them, "What else can
you find?"
Responding to Students’ Comments

Listen carefully to students, making sure you hear all of what they say and that you understand it
accurately.

Point to what they mention in the artwork. Be precise, even when it is a comment that has been
repeated. Use encouraging body language and facial expressions to nurture participation.

Paraphrase each comment. Change the wording, but not the meaning of what is said. In rephrasing,
demonstrate the use of proper sentence construction and rich vocabulary to assist students with
language.
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What Visual Thinking Strategies Look Like (continued)

Responding to Students’ Comments

Accept each comment neutrally. Remember this process emphasizes a useful pattern of thinking, not
correct answers. Students are learning to make detailed observations, sorting out and applying what
they know. Articulating their thoughts leads to growth even when they make mistakes.

Link relatable answers even when there are disagreements. Show how the students’ thinking
evolves, how some observations and ideas stimulate others, how opinions change and build.

INTERACTIONS

Interactions are questions to encourage discussion and deeper looking. Definitions in bold type can be
found in the Glossary section of this guide.

Background for Offspring: The Lindoe Legacy

The Lindoe family was comprised of important Alberta artists who helped introduce contemporary art
to Albertans during the second half of the twentieth century. Luke was a painter, sculptor and ceramist,
Vivian was a printmaker and watercolorist and their daughter, Carroll Taylor-Lindoe also became an
artist. Following in the family footsteps, Carroll’'s son, Damian, is a multi-media artist now exhibiting
internationally. Considering Alberta’s relatively young history, it is quite a feat to have three
generations of artists exhibited in one show!

Before looking at the show, discuss the following questions:
e How does one’s family influence how one perceives the world?

e What do members of your family, past and present, do for a living? Do their careers have any
influence on your future? What technologies do you have that past generations did not? How does
technology shape a generation?

Luke Lindoe’s Environmental Connections: The Prairies
(Related to Activity 1 - Space Tricks: Showing Depth in a Landscape)

Read the following quote from Luke Lindoe regarding his connection to
the Alberta landscape: “I have always been ‘close to nature’. That's an
expression that's overly used, however it's a fact. My sympathies, my
association, have always been with bare, raw nature. Even as a little
kid, it was so. As a teenager in high school, | could run all day by myself &
Just to enjoy this involvement with the natural setting. | was always out
in nature and it didn't occur to me exactly what my role in art was.”
Luke Lindoe, 1992

Throughout history, nature has inspired artists to create images in its
likeness. Luke Lindoe’s connection to nature influenced his paintings
early in his career and later his ceramic work. Look at South of
Kamloops and Farm North of Vernon. How do these works show “bare,
raw nature”? How does Lindoe use color, perspective and overlapping
to show space in these landscapes? How are these

landscapes similar and/or different from where you live?




INTERACTIONS

Luke Lindoe’s Environmental Connections: Natural Resources
(Related to Activity 2 - Clay: Form verses Function)

Luke Lindoe’s connection to the Alberta landscape influenced the myriad of
mediums he used in his art. Not only was Lindoe a well-respected painter,

but he excelled in the ceramic arts. For many years, Lindoe worked in the
Medicine Hat area because of his “uncanny ability with clay... he had a knack
for searching out the best deposits in an area known for its first-class studio
clay. He had an intuition about water courses... He understood the drift of
things in the Cypress Hills, he knew where the deposits would end up. It

was a sKill that brought him again and again to those arid river valleys around
Medicine Hat, where he could range out onto the prairie, searching for dinosaur
> bones and inspiration for an outpouring of artistic work.” Sawyer, 2008

The area surrounding Medicine Hat has rich deposits of quality clay, as well

as an abundance of natural gas to fire the kilns needed to create ceramics.
Because of these two natural resources, Medicine Hat has a long history of

. ceramics and pottery. Look at the work by Luke Lindoe. How do his oil paintings
« and watercolors express his connection to the natural resources of Medicine
= Hat? What natural resources are found in your community? How have these
natural resources shaped the businesses and careers of people in your
 community?

Vivian Lindoe: Artist as Architect (Related to Activity 3 - Artist as Architect)

Vivian Lindoe led a life filled with creativity and design. Her primary body of work is comprised of prints
called serigraphs. Printmaking is an incredibly technical process of creating art, much like designing
a building. Planning, precision, technical skill and creativity play equal roles in both printmaking and
building design. Vivian Lindoe’s artistic skills in printmaking led to her designing several buildings
including Luke Lindoe’s ceramics studio in Calgary and later her home in British Columbia.

Vivian Lindoe was heavily influenced by the International Style of
architecture, very similar to Modernist art. The style is identified by
three different principles:

e The expression of volume rather than mass

e Balance rather than preconceived symmetry

e Containing very little ornamentation

Knowing these three principles of International Style, find examples of
Vivian Lindoe’s work in this exhibition that portray these three elements.

Carroll Taylor-Lindoe: Art as Social Process
(Related to Activity 4 - Art as Social Process: Looking Deeply Together)

“Art is a social process of people coming together and sharing knowledge. It is fundamental to the fabric
of our society. Without it, we don’t grow.” - Carroll Taylor-Lindoe (Severson, 2000)

How we view our world is shaped by our experiences. We gather meaning from new concepts by
pulling from our past knowledge to construct new knowledge. Because each of us comes from different
backgrounds, families, knowledge bases and values, we each see unique meanings in our world and
when we look at a work of art.

13
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INTERACTIONS

Have you been to a museum or art gallery before? Did you go alone or did
you go with a group or your family? What made going to the art museum as
a group more interesting than going alone? As a group, look at Red Dog and
Owl quietly for a few minutes. Then share some of the things you see. What
did you learn from others that you did not notice at first? How is looking at art
a “social process”?

Carroll Taylor-Lindoe: Curiosity in our World
(Related to Activity 5 - Curiosity in our World: What if...?)

Influenced by her father’s adventures into the Alberta landscape, Carroll Taylor-Lindoe’s art has a
connection to the land and her surroundings. “To appreciate landscape, we must put aside the idealized,
romantic, conventional image of what we want it to be, and instead discover what it really is. Here’s what
wilderness is for, to determine what really is out there, to be small, to learn how to be a student and
keep on questioning. Curiosity in interpreting a specific piece of landscape, plus imagination, can lead

to different ways of knowing, and to your definition as an individual.” Carroll Taylor-Lindoe, 2000

Many of the art works in this exhibition relate to the concept of landscape — whether outside
encountering an actual location, imagining another place or recording the happenings in one’s home or
studio. Choose the landscape you are most drawn to. What do you see? What do you hear? What would
you smell? What would you feel on your skin? Why do you enjoy being here?

Damian Moppett: An Artist Today (Related to Activity 6 - Sculpting a Family Tree)
Damian Moppett is the son of Carroll Taylor-Lindoe and Ron Moppett. Ew T
Ron Moppett is also a well-known Alberta based artist, though not featured S - 1 “
in this exhibition. & -

Damian Moppett has become an adept draughtsman, painter and sculptor.
Like other members of the Lindoe family he demonstrates professional
dexterity by adapting themes to a variety of materials and techniques.
Refer to the Catriona Jeffries Gallery website at www.catrionajeffries.com ' )
to view recent paintings and mixed media installations that feature the
historical caryatid represented in various materials and situations.

Look at Clay Caryatid Study on Stone and Figure Under Plastic In Studio.
What do you see? Where are you? These images are inspired by sculptural
activity in the artist’s studio. Who else in this exhibition was a well-known
sculptor? How do families inspire us? How does your family inspire and
support you?

ACTIVITIES

The following activities are studio-based art activities related to the artworks in the exhibition as well
as the Interactions discussion questions. These lessons are designed to create a comprehensive
final project based on the concepts and ideas in the exhibition, Offspring. Few materials are required
and each activity can be adapted easily to the age, grade level and needs of your students.

ACTIVITY 1 — SPACE TRICKS: SHOWING DEPTH IN LANDSCAPES

For thousands of years, artists have been perfecting the illusion of showing depth or perspective on a
two-dimensional surface, such as stone, wood or canvas. Four common ways artists show depth is
through: linear perspective, overlapping, size change and atmospheric perspective. Depending on


http://www.catrionajeffries.com

ACTIVITIES

ACTIVITY 1 — SPACE TRICKS: SHOWING DEPTH IN LANDSCAPES (Continued)

age and experience level, choose one or all four ways of experimenting with the illusion of space on a
flat surface.

Materials
Drawing materials such as pencil crayons, crayons, pencils, markers, drawing boards, drawing paper or
sketchbooks

Procedures

1. Discuss the difference between two and three dimensional shapes. Two dimensional shapes do not
have volume whereas three dimensional shapes have depth and therefore volume. Landscape
paintings and photographs appear to have depth. How do we know this?

2. Go over the four ways of creating depth in landscapes; practice one or all of the methods while
working outside.

3. With the appropriate grade level illustrate four ways artists use illusion to show depth on a two
dimensional surface:

o (Grades K-2) Overlapping means that one object is in front of another object. Experiment with
this concept asking students to draw what is in front of them first, then draw what is behind next.

e (Grades 2 and up) Size Change relies on the concept that objects closer to the viewer appear
larger. Therefore a building will seem larger than mountains in the distance or a person closer to
you will appear larger than someone who is further away.

e (Grades 4 and up) Atmospheric perspective replicates the idea that in nature things that are
further away tend to become hazy due to the atmosphere. Therefore, something that is further
away will tend to be softer in color and focus.

e (Grades 7 and up) Linear perspective is “a system of drawing or painting in which the artist
attempts to create the illusion of spatial depth on a two dimensional surface. It works by
following consistent geometric rules for rendering objects as they appear to the human eye.

For instance, we see parallel lines as converging in the distance, although in reality they do not.
Stated another way, the lines of buildings and other objects in a picture are slanted in a way
that makes them appear to extend back into space. If lengthened these lines will meet at a point
along an imaginary horizontal line representing the eye level. Each such imaginary line is called
an orthogonal. The point at which such lines meet is called vanishing point.” *"-¢*
Linear perspective is easiest to see on railroad tracks. The part that is closest to the front, is
in the foreground. As you move along, the middle area of the tracks is referred to as the
middle ground. When they have moved as far back as you can go, you are in the background.
The line where the top of the land meets the sky is called the horizon line. It is the farthest point
that the eye can see.
4. Gather students out on the playground or another area near the school. Take sketchbooks or paper
with writing boards and drawing materials. Practice one or all of the previous techniques for creating
depth in landscapes.

Thinking Further

Rarely do landscape artists perfectly replicate their surroundings. Often landscape artists will add trees,
change colors, remove buildings or add people to the landscape to create interest or tell a story. Look at
the landscapes you drew in this lesson, what did you add or change?

ACTIVITY 2 — CLAY: FORM VERSES FUNCTION

The practice of ceramics can be traced back to many ancient civilizations throughout the world. Clay
can be formed to create any number of objects such as pots, plates, tiles, bricks and sculptures. This
lesson is intended as an introduction to the creation of ceramic pots using a simple procedure called
coiling. Adaptations can be made for advanced students.

15
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ACTIVITIES

ACTIVITY 2 — CLAY: FORM VERSES FUNCTION (Continued)

Materials
Clay, clay tools, canvas/cardboard squares, sponges, templates/tracers, glazes, water buckets, brushes

Procedures
1. Show students an example of a bowl. Ask the following:
e How is this object used? (holding items, good for liquids)
o What features make this object good for that use? (it has high sides, no holes)
 What might make this object not good for that use? (holes, cracking etc.)
2. Explain that students will be creating a coiled pot.
3. Demonstrate how to form a coil by rolling a piece of clay into a long round shape, like a snake.
4. Demonstrate how to cut a base for the pot by rolling out a slab of clay to an even thickness (about
2cm). Using a round template or cookie cutter, cut a circle out of the clay.
Demonstrate how to attach the coils to the base by pinching the coils onto the base. Continue
attaching coils in concentric circles until the desired height is reached.
Demonstrate how to smooth out the coils using water and fingers or a piece of cardboard.
Allow time for students to create their coiled pots.
Allow several days to dry.
Fire the pots in a kiln at the appropriate temperature. NOTE: If kilns are not available you may use
an oven-fired clay or self-drying clay. These clays are less durable, but just as useful. You can then
paint these pots using acrylic paint.
10. Demonstrate how to use glazes and remember to never glaze the bottom. Stop the glaze about 1cm
from the bottom of the pot or else the pot will become stuck to the kiln when fired.
11. Allow time for students to glaze their pots.
12. Fire pots again.

o
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Thinking Further

How does form dictate function? That is to say, how does the shape of a pot, glass or plate determine its
use? Design a piece of ceramic art that has a specific function. Defend the design of your work. Why is
this particular design best suited to this purpose?

ACTIVITY 3 — ARTIST AS ARCHITECT (Continued)

Later in life, Vivian Lindoe moved to British Columbia and designed her dream house in the International
Style of architecture. Imagine you could design your dream house. Where would it be? What would it
look like? What features would it have? In this lesson, students will use the principles of architecture to
create a fantastic house.

Materials
Drawing paper, pencils, ink pens, rulers, coloring materials

Procedures

1. Discuss different styles of architecture. Show examples of various designs using architecture books,
real estate magazines, photos of your community, etc.

2. Discuss the elements needed to design a house. For example, where should the doors go? Where
should the windows go? What other elements are used to design a house?

3. Ask your students to imagine their dream houses anywhere in the world. What special features
would their houses have based on the location?

4. Allow students time to create a sketch of their design. Use scrap paper and pencils.

5. Once they have finalized their design, transfer the design to drawing paper. Add details such as
a yard, people, cars and trees.

6. Add color to the design.

7. Outline the objects using ink pens or markers.



ACTIVITIES

ACTIVITY 3 — ARTIST AS ARCHITECT (Continued)

Thinking Further

As an extension for older grades, ask students to research historical and contemporary styles of
architecture, choose a favorite and incorporate elements of that style into the design. Use architecture
books and websites for inspiration.

ACTIVITY 4 — ART AS SOCIAL PROCESS: LOOKING DEEPLY TOGETHER

There are many educational theories on how to engage with art. In this activity students will use
questions developed by the Harvard Graduate School of Education from a project entitled MUSE
(Museums Uniting Schools with Education). These questions are from one of a series of five which
were constructed by MUSE researchers. They are designed to assist you in reflecting on works of art.
These questions focus on the narrative. (Next page)

Materials
Paper or sketchbooks and pencils, photocopies of MUSE questions included with this education pack-
age — cut and join into books, one for each pair of students

Procedures

1. Photocopy the attached question sheet. Cut apart the questions and make into a booklet.

2. Divide students into groups of two and give each group the question sheets.

3. Allow time for students to enter the exhibition and answer the questions. Depending on the size of
your class, they may have to go in a few groups at a time.

4. After all the groups have had time to go through the questions and look deeply at an artwork,
facilitate a discussion:
e How did this process make you feel?
e What did you learn about the artwork? About each other?
e How did looking at art with others enrich the meaning of the work?

Thinking Further

Visit Project Zero’s website about Visible Thinking www.pzweb.harvard.edu/vt/ for more thinking routines
to assist your students in looking deeply at art. Experiment with different questions and compare the
outcomes.

ACTIVITY 5 — CURIOSITY IN MY WORLD: WHAT IF...?

Curiosity spawns creative ideas. Where would we be if explorers hadn’t wondered about faraway places
or if scientists hadn’t wondered about why things happen the way they do? This activity asks students to
think about their world and wonder, “What if...?”

Materials
Drawing paper, pencils, drawing materials of your choice

Procedures
1. Show students an example of an invention that is commonly used such as a light bulb or pencil. Ask
the following questions:

e What is this? How is it used? How did this object come to be? What do you think the inventor
was wondering about when he or she invented this object? How would our world be different if
we didn’t have inventors?

2. Inventors are creative people who think differently from others to create new solutions. Imagine how
the world would be if what we “knew” was no longer true.
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H et's begin...
Narrative QUEST g
Questions for Understanding, Exploring, Here is a set of questions for exploring works
Seeing and Thinking of art. Begin by choosing a work of art. Please
try not to read anything about the work before
© Project MUSE, 1995 Harvard Project Zero you start your QUEST.
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Please note Preliminary Question
There are no right or wrong answers to these Do you like this work of art? Why or why not?
questions. You do not need an art background There are ten questions in this. Please move
or any specific information to pursue this on to question one.
QUEST.
\, J \, J
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Question One Question Two
What is the story that you see in this work of In the story that you see, who or what do you
art? How do the colors help tell this story? think is the most important figure, shape or
When you'’ve run out of responses, move to object? What makes you think so? As soon as
question two. you are ready, move on to question three.
\, J \, J
. ) 4 . )
Question Three Question Four
What do you think will happen next in this work Does anything you see happening in this work
of art? As soon as you are ready, move on to of art remind you of your own life story — or of
question four. another story you know? Move on to question
five.
\, J \, J
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Question Five Question Six
Is the story that you see in this work of art a What emotions seem to be expressed in this
true story? Where do you think the story comes story? What makes you think so? As soon as
from? Please remember there are no right or you are ready, move on to question seven.
wrong answers in this QUEST.
\, J \, J
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Question Seven Question Eight
What can you tell from this work of art about Looking at the works of art around this one,
the story of the person who made it, or the time what more can you discover about the stories
or place in which he or she lived? When you're of history or of art? When you run out of ideas,
finished, move on to question eight. please move onto question nine.
\, J \ Yy
. . ) )
Question Nine Question Ten
If you were telling the story of this work of art, ghmklng t;ackhortl ;he storle? you hda]\c/e
what would you call it? When you are ready, | |si(_)veret thw a kavfe yr?,;J Hearne rlom d
please turn to question ten. ooKing at this work of art? Have you leame
anything about your own life story or the
stories of others? Do you like this work of art
\\ J more or less than you did at the beginning? Do

you think it matters if you like it?
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ACTIVITIES

ACTIVITY 5 — CURIOSITY IN MY WORLD: WHAT IF...? (Continued)

3. To warm up, brainstorm a class list of “what if...” questions on the board. Ask students to question
their world. For example, ‘What if dogs could talk?’ or ‘What if our feet grew out of our head?’

4. Allow time for students to create their own ‘what if’ scenario or they can use one of the
brainstormed examples. Using the scenario as inspiration, they can create an illustration showing
how it could change our world.

3. Share the illustrations with the class.

Thinking Further

Inventors and their inventions affect our daily lives. Research the background of something you use
daily such as a computer, television, hair brush or type of footwear. Discover who invented it. If you
could improve this invention, what would you change?

ACTIVITY 6 — SCULPTING A FAMILY TREE

Materials
Small blocks of wood (approximately 3” by 3”) or thick cardboard, flexible wire such as copper, staple
gun, green construction paper, markers, glue, scissors, other materials as desired

Procedures
1. Family trees are illustrations of a family’s genealogy. Why are trees a good metaphor for a family’s
lineage?

2. Ask students to interview family members to find out the names of people in their family and how
each person is related to them. Note to teachers: You can provide them with a basic list of questions
to gather information but be sensitive to the fact that not all students come from traditional families.
Leave questions open to include blended and adoptive families.

3. Once the names have been gathered and research is complete, students will create a tree to
symbolize their connection to their family members.

4. Using copper wire, construct a tree trunk. Wind several pieces of wire together and attach the ends
of the wire, the “roots”, to the wood block base using a staple gun (this will require adult assistance
with younger students).

5. Once the trunk is attached, attach additional pieces of wire to create branches. Think about it being
a three dimensional object and add branches that spread in all directions.

6. After the branches are complete, cut several leaf shapes out of green construction paper. Write the
names of family members on the leaves.

7. Attach the leaves to the branches and write the student’'s name on the base.

Thinking Further

Many families have immigrated, meaning they have moved from one country to another. Trace the
origin of your family. Where did they come from? When did they move? Many families come from many
different countries. Create a map that shows the origins of your family and their movement.

GALLERY GAMES

The Gallery Games can be copied onto 3 x 5 cards and used as a framework for viewing these and
other artworks in the future.

Shape Detective

Isolate and draw specific shapes from the artworks on small cards. Students can work alone or in pairs
to find their shapes. For younger children, this activity can be done in a large group and the shapes to
be found can be simple geometric and organic shapes.
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GALLERY GAMES

Line Hunt

Isolate and draw specific lines from the artwork on small cards. Students can work alone or in pairs.
Ask a volunteer to act out his or her line while the rest of the group tries to figure out which line is
being represented.

Painting in Action

An “artist” (one of the students) arranges the other students to become the artwork. Students must
become lines, shapes, colors, as well as objects in the work like rocks, trees, buildings and figures.
This is a great activity to learn about space in a painting — foreground, middle-ground and background.

ArtWord
Write descriptive words on small cards, one word on each. Have students choose one card. They then
must find the artwork that best suits their word. Students must explain their choice.

Sample Words:

fuzzy, rough, smooth, soggy, hot, cold, prickly, soft, excited, sad, happy, angry, tired, boring, delicate,
surprising, scary, relaxed, soft, warm, gloomy, silent, noisy, loud, smoky, tangy, bitter, sweet, sour, quiet,
echoing, musical, bouncing, crowded, lonely

What will you choose?

Assign a space to each group of three children — e.g. laundromat, grocery store, school, museum,
kitchen, office, restaurant, library, hospital, etc. Each group then must choose five artworks that best
belong in that venue. Present your choices to the group with reasons why those were chosen over the
others.

Elimination

The next place this show will be exhibited is very small and one of the artworks must be removed.
Which one would you choose and why? Be sure to back up your judgments with reasons and be
prepared to argue your choice.

Amazing Shrink Machine

Imagine shrinking to the size of your thumb and you are now able to enter right into the artwork. Where
would you enter into the picture? Where would you travel? How far could you go? What would get in
your way? What sounds can you hear? What can you taste? What can you smell?

Personal Taste
Choose one of the artworks that would appeal to each of the following characters and describe why it
would attract them: an elephant, a mosquito, a dancer, a baby, a teacher.

Art Charades

A volunteer chooses an artwork without revealing his or her choice. Without speaking the volunteer
describes the artwork (lines, shapes, colors, and objects) through movements and actions. The rest
of the group tries to guess which work was chosen.

Curator Game

Ask students if they know what a curator is; explain the job of selecting and defending works to be
exhibited. In small teams, students are assigned a work of art (this is more challenging than if they
choose one they already like). Students then place themselves in the role of the curator and write down
some positive statements about the artwork and a statement on why it is included in the exhibition.

GLOSSARY

Abstract: A type of art done in lines, shapes and colors that separates the subject from concrete reality;
subject matter reduced to essential aspects



GLOSSARY

Architecture: The art of designing and constructing buildings (structures), and other environmental
features. A person who practices architecture is called an architect.

Atmospheric perspective: The perception of depth in nature can be enhanced by the appearance of
atmospheric haze. Although this haze is most commonly humidity (or cloudiness), it could be rain or
snow, smoke, or any other kind of vapor. Aerial perspective is the portrayal of atmospheric haze - one
way of adding to the illusion of depth when depicting space on a flat surface. It is achieved by using
softer focus, along with bluer, lighter, and duller hues for the distant spaces and objects depicted in a
picture.

Caryatid: A term of Greek origin used to describe a sculpted female figure serving as an architectural
support usually taking the place of a column or pillar supporting an entablature.

Composition: The art of combining the parts of a work of art to produce a unified and harmonious
whole; the manner in which the areas are related to each other

Contemporary art: Art, current, belonging to the same period of time. Usually referring to our present
time, but can refer to being current with any specified time.

Culture: The predominating attitudes and behavior that characterize the functioning of a group or
organization

Curator: The individual responsible for selecting a theme or premise and choosing artwork for an
exhibition

Family tree: A genealogical chart showing the ancestry, descent and relationship of all members of a
family or other genealogical group.

Foreground: The area of a picture or field of vision, often at the bottom, that appears to be closest to
the viewer. Also, to give priority to one aspect of a thing over another.

Genealogy: A record or account of the ancestry and descent of a person, family, group, etc.

Horizon Line: A level line where water or land seems to end and sky begins. In perspective drawing
the horizon line is placed at eye level across the picture plane, the position of which determines whether
we are looking from a high place or close to the ground.

Immigration: To come to a country of which one is not a native, usually for permanent residence.

International Style: Architectural style that developed in Europe and the United States in the 1920s
and ’30s and became the dominant tendency in Western architecture during the middle decades of
the 20th century. The most common characteristics of International Style buildings are rectilinear forms
with planar surfaces that have no applied ornamentation or decoration. Interior spaces are open due to
the use of cantilever construction. Glass and steel, in combination with usually less visible reinforced
concrete, are the characteristic materials of construction. Related to Bauhaus style of German
architecture. Design without reference to location or local tradition

Interpretation: To find meaning in writing, artwork or an exhibition

Linear perspective: A system of drawing or painting in which the artist attempts to create the illusion

of spatial depth on a two dimensional surface. It works by following consistent geometric rules for
rendering objects as they appear to the human eye. For instance, we see parallel lines as converging in
the distance, although in reality they do not. Stated another way, the lines of buildings and other objects
in a picture are slanted making them appear to extend back into space. If lengthened, these lines will
meet at a point along an imaginary horizontal line representing the eye level. Each such imaginary line is
called an orthogonal. The point at which such lines meet is called a vanishing point.
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GLOSSARY

Medium: In a general sense, the material an artist uses

Middle ground: The part of an artwork that lies between the foreground (nearest to the viewer) and the
background.

Modernist art (Modernism): An art movement characterized by the deliberate departure from tradition
and the use of innovative forms of expression that distinguish many styles in the arts and literature of the
late nineteenth and early twentieth centuries. Modernism refers to this period's interest in:

e New types of paints and other materials

Expressing feelings, ideas, fantasies and dreams instead of the literal world we otherwise see
Creating abstractions, rather than representing what is real

A rejection of naturalistic color

A use of choppy, clearly visible brushstrokes

The acceptance of line, form, color and process as valid subject matter in and of themselves

A requirement that the audience take a more active role as interpreter. Each viewer must observe
carefully and get information about the artist's intentions and environment before forming
judgments about the work.

Overlapping: When one thing lies over, partly covering something else. Depicting this is one of the
most important means of conveying an illusion of depth. Other means include varying sizes and
placement on a receding plane, along with linear and aerial perspective.

Perspective: The technique artists use to project an illusion of the three dimensional world onto a two
dimensional surface. Perspective helps to create a sense of depth and receding space. Fundamental
techniques used to achieve perspective are: controlling variation between sizes of depicted subjects,
overlapping some of them, and usually placing subjects that are on the depicted ground as lower when
nearer and higher when deeper (depending on the point view)

Printing / Printmaking: A process of transferring an impression from one object onto another surface
rather than directly painting or drawing a mark.

Serigraph: A stencil method of printmaking in which an image is imposed on a screen of silk or other

fine mesh. The blank areas are coated with an impermeable substance and ink is forced through the
mesh onto the printing surface. Also called silkscreen process and screen printing

SOURCES & SUGGESTED READINGS

Websites

Art Definitions: www.artlex.com

ArtPad: A Connection. A Collection, Glenbow Museum: www.glenbow.org/artpad
Cybermuse, Artist Index: http://cybermuse.gallery.ca/cybermuse/search/artistz_e.jsp
Impress: www.glenbow.org/impress

Visible Thinking: Thinking Routines: pzweb.harvard.edu/vt/

Visual Thinking Strategies: www.vue.org

Activities

Activity One - Perspectives in Landscapes: www.smithsonianeducation.org/educators/lesson_plans/
landscape painting/lesson1_main.html

Activity Two - Medicine Hat Clay Industries: www.medalta.org

Activity Three - Great Buildings: www.greatbuildings.com/gbc.html

MOMA, Online Collection of Architecture and Design: www.moma.org

Activity Four - Project MUSE: pzweb.harvard.edu/research/MUSE.htm

Activity Five - Art Junction: http://www.artjunction.org/index.php
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